
Resilience and Social Emotional Learning Evidence-Based Programs
The following program descriptions were compiled from various sources including government databases (Substance Abuse & Mental Health Services Administration, Office of Juvenile Justice and Delinquency Prevention, Department of Education), the websites of the Collaborative for Academic, Social, and Emotional Learning, the Prevention Research Center at Penn State, promisingpractices.net, and individual program websites. Program information was also drawn from two books: 

1) Osher, D., Dwyer, K., Jackson, S. (2003). Safe, Supportive, and Successful Schools: Step by Step. Longmont, CO: Sopris West and 2) National Research Council and the Institute of Medicine. (2004). Engaging Schools: Fostering High School Students' Motivation to Learn. Committee on Increasing High School Students' Engagments and Motivation to Learn. Board on Children, Youth, and Families, Division of Behavioral and Social Sciences and Education. Washington, DC: The National Academies Press.

Across Ages  

Across Ages pairs older adult mentors (age 55 and above) with young adolescents (ages 9-13), specifically youth making the transition to middle school. The program employs weekly mentoring, community service, social competence training, and family activities to build youths' sense of personal responsibility for self and community. The program aims to: increase knowledge of health and substance abuse; improve school bonding, academic performance, school attendance, and behavior and attitudes toward school; strengthen relationships with adults and peers; and enhance problem-solving and decision-making skills. The overall goal of the program is to increase the protective factors for high-risk students in order to prevent, reduce, or delay the use of alcohol, tobacco and other drugs and the problems associated with such use. Across Ages can be implemented as a school-based or after-school program. It has been replicated most successfully in urban/suburban settings where there is access to transportation and a sufficient number of older adults not personally known or related to participating families and youth. If the project is school-based, most of the activities for youth will take place in the classroom; if it is an after-school program, a school, community center or faith-based institution are appropriate settings. Evaluation data demonstrated the efficacy of the intervention for all program youth. In particular, the research showed the effectiveness of matching youth with older adult mentors in improving prosocial values, increasing knowledge of the consequences of substance use, and helping youth avoid later substance use by teaching them appropriate resistance behaviors. There was also a direct relationship between level of mentor involvement and school attendance. 

http://www.temple.edu/cil/Acrossageshome.htm
Aggression Replacement Training 

Aggression Replacement Training® (ART®) is a psychoeducational intervention designed to alter the behavior of chronically aggressive adolescents and young children. The program incorporates three specific interventions: skill-streaming, anger-control training, and training in moral reasoning. Skill-streaming uses modeling, role-playing, performance feedback, and transfer training to teach prosocial skills. In anger-control training, participating youths must bring to each session one or more descriptions of recent anger-arousing experiences (hassles), and over the duration of the program they are trained in how to respond to their hassles. Training in moral reasoning is designed to enhance youths’ sense of fairness and justice regarding the needs and rights of others and to train youths to imagine the perspectives of others when they confront various moral problem situations. The program consists of a 10-week, 30-hour intervention administered to groups of 8 to 12 juvenile offenders thrice weekly. The program relies on repetitive learning techniques to teach participants to control impulsiveness and anger and use more appropriate behaviors. In addition, guided group discussion is used to correct antisocial thinking. ART® has been implemented in school, delinquency, and mental health settings.  The ART® program has been evaluated in several studies, on a special population – incarcerated youth. The findings reveal ART® to be an effective intervention – it enhanced prosocial skill competency and overt prosocial behavior, reduced the level of rated impulsiveness, improved in-community functioning, and reduced re-arrest and felony recidivism.

http://artgang0.tripod.com/prod01.htm
The Caring School Community (component of Child Development Project)

The Caring School Community involves four approaches to build a sense of community and foster parent involvement in school: 1) class meetings (addressing decision making, problem solving, and norm setting) 2) A cross-age buddies program 3) Fifteen innovative school-wide community-building and service activities and 4) Eighteen home-based activities per grade level (K–6) that help students connect their experience at home with their experience at school. Print, video, and professional development materials are available. The Caring School Community program is a component of the well-researched Child Development Project.  The other component is a literacy program. In two major evaluations, the CDP program showed significantly improved academic motivation, liking for school, and trust in and respect for teachers; decreased social anxiety and loneliness in school; improved interpersonal competence (e.g. strengthened conflict resolution skills); improved character-related attitudes and behaviors (e.g. altruistic behavior, positive classroom behavior, concern for others); reduced incidence of alcohol and marijuana use; and improved long-term achievement in the middle schools, including effects on GPA and standardized test scores. Effectiveness was documented across a range of settings and populations, for k-6th grade. 

http://www.devstu.org/csc/videos/index.shtml
Community of Caring (Growing up caring)   

Community of Caring/Growing up Caring is a comprehensive K-12, research-based character education program with a unique focus on students with disabilities. In Community of Caring schools, teachers integrate the five core values of caring, respect, responsibility, trust and family into their regular classroom lessons, activities and discipline, and into the life of the classroom as a whole. Values are intentional in every aspect of school life, and in every area of the school:  the classroom, hallway, cafeteria, and on the playing field. Students experience class meetings, buddy partners, friendship groups, cross-age groups, Learning Circles, Teen Forums, and other leadership experiences. Students have opportunities to help one another, to problem solve, and to think about how their choices can reflect caring and respect for self and others and for the rights of all. In Teen Forums, students discuss important issues. The Forums provide unique opportunities to hear from all members of the school community, including parents and students with disabilities. Service learning/community service helps students grow intellectually, ethically, socially, and emotionally, strengthening their character through opportunities to give service to others. Students with disabilities, who are often the recipients of service, instead are encouraged to provide it and, like their classmates, grow by contributing to the community in real ways. As part of the school’s curriculum, students identify and solve problems utilizing the five values and their academic learning to develop in ways that will benefit them as students, citizens, workers, and human beings. Many Community of Caring schools sponsor school-wide activities for parents, curriculum activities that link the classroom and home, and special parent events. An evaluation study found positive behavioral outcomes: students who participated in the program reported greater abstinence from alcohol, lower unexcused school absences, and higher grade point averages.

www.communityofcaring.org
Early Risers: Skills for Success    
Early Risers is a multicomponent, high intensity, competency enhancement program that targets elementary school children (6 to 10 years old) who are at high risk for early development of conduct problems, including substance use. Early Risers is based on the premise that early, comprehensive, and sustained intervention is necessary to target multiple risk and protective factors. Program interventions include: social skills training and strategic peer involvement, reading and math instruction and educational enrichment activities, parent education and skills training, family support, consultation, and brief interventions to cope with stress, proactive parent-school consultation, and contingency management of aggressive, disruptive, and noncompliant behavior.  A Family Advocate is responsible for running the Early Risers program and delivering it to children and their parents, year-round, at school and at home. For the CORE (child-focused) component, the Family Advocate is responsible for: regular visits to the child's school, consultation with teachers, individual mentoring of the student, facilitating improved communication between home and school, teaching children the skills necessary to make and sustain friendships, providing recognition for children's efforts and accomplishment, and administration and coordination of summer school program.  In the role of FLEX (family-focused) home visitor, the Family Advocate: schedules regular home visits, develops supportive relationships with parents, assesses family strengths and needs, assists in family goal setting and strategic planning, and brokers community services.  Early Risers is best implemented in schools or local community centers. A Summer Program component is ideally delivered in community school settings, but can also be run in community centers, faith-based centers, or similar locations. The intervention was evaluated and found that compared to high-risk control participants, high-risk program participants made significant improvements in academic achievement, particularly in basic reading skills; and in social skills, social adaptability, and leadership. The program children with the highest level of aggressive behavior also showed significant reductions in behavioral problems, and their parents reported improved investment in their child and less personal distress.

Contact: Gerald J. August, Ph.D., Division of Child and Adolescent Psychiatry,, University of MN, E-mail: augus001@tc.umn.edu
Track Prevention Program  
This program is targeted towards elementary school-aged children at risk for conduct disorders and other negative outcomes. It uses an enrichment program that builds on the PATHS curriculum (see below for PATHS description). The enrichment program consisted of 5 additional components: 1) parent training groups designed to promote the development of positive family-school relationships and to teach parents behavior management skills, particularly in the use of praise, time-out, and self-restraint, 2) home visits for the purpose of fostering parents’ problem-solving skills, self efficacy, and life management, 3) child social skills training groups, 4) child tutoring in reading, and 5) dyadic child friendship enhancement activities during the school day (peer-pairing). The program is unique in that it integrates universal and selected components, and targets multiple risk and protective factors simultaneously across multiple settings and multiple socialization agents. In a matched comparison sample of approximately 400 classrooms, the intervention classrooms had lower peer aggression, less hyperactivity, and a more positive classroom atmosphere.  The initial evaluation findings indicate behavioral improvements at home and school, and reductions in special education referrals. These results need to be replicated over time though, and with diverse measurement sources. 

www.fasttrackproject.org
High/Scope Educational Approach for Preschool & Primary Grades 

The High/Scope Perry Preschool Program (High/Scope) utilizes an active learning approach to educating young children, imparting skills that will support their development through school and into young adulthood. Based on more than 40 years of scientific research, it provides teachers and caregivers with a blueprint for daily routine, classroom and playground organization, and teacher-child interaction, all designed to create a warm, supportive learning environment. High/Scope's goals are for young children to: learn through active involvement with people, materials, events, and ideas; become independent, responsible, and confident, ready for school and ready for life; learn to plan and execute activities, then talk with other children and teachers about what they have done and what they have learned (Plan-Do-Review); gain knowledge and skills in important content areas including language and literacy, social relationships, creative representation, movement, music, mathematics, and logical thinking.  Every day, the program offers one-on-one adult attention, assures children that they can choose interesting things to do, and gives children a sense of control over themselves and their surroundings. A longitudinal study of over 20 years has shown that by age 27, adults born into poverty who participated in a high-quality, active learning preschool program at ages 3 and 4 have a greater chance of experiencing a more positive adulthood than individuals who do not: they have a lower likelihood of arrest and fewer arrests, had achieved higher earning and property wealth, and had greater commitment to marriage, as well as significantly higher achievement and literacy scores. 

http://www.highscope.org/EducationalPrograms/EarlyChildhood/homepage.htm
Improving Social Awareness – Social Problem Solving (ISA-SPS) 

ISA-SPS is a preventive intervention that focuses on teaching individual problem-solving skills to help students cope with the transition to middle school. Through a classroom based curriculum and school-wide activities, ISA-SPS specifically targets the increase in stressors associated with the transition from elementary school to middle school. The social problem solving curriculum provides students with the decision making skills necessary to navigate difficult situations. The curriculum consists of three phases: the Readiness Phase, the Instructional Phase, and the Application Phase. The Readiness Phase promotes self-control, group participation and social awareness. The Instructional Phase teaches eight steps for social decision making and problem solving, with particular emphasis on affect, problem analysis and goal setting, means-ends thinking, and anticipation of obstacles. The Readiness and Instructional Phases consist of twenty 40-minute lessons provided twice per week. The lessons include a scripted curriculum with group sharing, skill presentation, stories or video vignettes that serve as catalysts for discussion, dialoguing, and role plays. The Application Phase provides teachers with training and activities to promote formal and informal reinforcement and extension of the problem-solving skills into contexts that are particularly salient to the students. Teachers are trained to mediate real life conflicts in the school setting by facilitating children’s problem-solving thinking rather than stepping in and providing their own direction and solutions. The Application Phase is considered key to the intervention, and guidelines, training and ongoing consultation are provided for teachers, administrators and parents in encouraging children’s everyday use of social problem solving thinking and skills. Formal Application Phase lessons are held approximately once per week with data indicating most teachers utilize the application in real-life contexts about three times per week. The curriculum has been repeatedly evaluated and refined through classroom use, and a body of research has been gathered, which finds that the SDM/PS curriculum and procedures are successful in teaching emotional intelligence to children. When compared with children in control groups, SDM/PS program participants were found to experience significant decreases in depression (boys only), increases in emotional and behavioral control, and decreases in violent behavior and conduct problems. Evidence also shows that children can learn to cope more effectively with stress and make social adjustments more easily after learning the skills in the curriculum. 

http://130.219.58.44/sdm/index.htm 

Incredible Years   
 The Incredible Years series features three comprehensive, multi-faceted, and developmentally-based curricula for parents, teachers, and students. The program is designed to promote emotional and social competence and to prevent, reduce, and treat behavioral and emotional problems in young children (2–8 years old). Incredible Years addresses multiple risk factors known to be related to the development of conduct disorders in children in both school and home. In all three training programs, trained facilitators use videotaped scenes to structure the content and stimulate group discussion and problem solving. The program uses interventions delivered through three curricula: basic (basic parenting skills), advanced (parental communication and anger management) and school (parents promoting children’s academic skills). Some of the strategic interventions used in these programs include parenting skills training groups, teacher classroom management training, group support for parents, teachers, and children, self-management skills training, peer support, decision-making skills training, training of group leaders/facilitators, and interpersonal skills for parents, teachers, and children. Extensive evaluations of the program revealed that the parent training significantly increased parents' positive affective response (e.g., increasing praise), use of effective limit-setting, parental self-confidence, parents’ bonding and involvement with teachers and classrooms, positive family communication, and children’s positive affect and positive behavior. 

www.incredibleyears.com
Keepin’ It REAL

The keepin' it REAL (Refuse, Explain, Avoid, Leave) program is a video-enhanced intervention that uses a culturally-grounded resiliency model which incorporates traditional ethnic values and practices that protect against drug use. A school-based prevention program for elementary, middle, and early high school students 10 through 17 years of age, keepin’ it REAL is based on previous work that demonstrates that teaching communication and life skills can combat negative peer and other influences. keepin' it REAL utilizes a 10-lesson classroom curriculum accompanied by a collection of five videos produced by youths and based on actual student experiences that demonstrate resistance strategies and illustrate the skills taught in the lessons. The program helps to teach youth to live drug-free lives by drawing on their strengths and the strengths of their families and communities. Students are taught how to say no to substance use through practical, easy-to-remember and use strategies that are embodied in the acronym REAL (Refuse, Explain, Avoid, Leave). Students learn how to recognize risk, value their perceptions and feelings, and embrace their cultural values (e.g., avoiding confrontation and conflict in favor of maintaining relationships and respect) and make choices that support them. Distinct Mexican American, African American and multicultural versions of keepin’ it REAL were developed so that students can recognize themselves in the prevention message and can see solutions that are sensitive to their unique cultural environments. Worksheets, games, role-play scenarios, and discussion materials also are used in the classroom lessons. One monthly booster session during the 8 months after completing the classroom-based intervention is recommended. In addition, while it is not a core component, at several replication sites, program prevention messages and resistance strategies were reinforced in the community through television and radio public service announcements and billboards. Compared to control group students, keepin' it REAL students reported: better behavioral and psychosocial outcomes, including reduction and cessation of substance use, increased repertoire of resistance skills, more frequent use of those skills, and internalizing mediators of substance use such as highly developed and well-articulated personal anti-drug norms. Students also reported significantly less substance use (especially alcohol), increased adoption of strategies to resist using alcohol, cigarettes, and marijuana, retention of unfavorable attitudes against someone their age using substances, and perceptions that their peers' increase in substance use experimentation was significantly less than previously believed.

http://keepinitreal.asu.edu/
Leadership and Resiliency Program (LRP)

The Leadership and Resiliency Program (LRP) is a school- and community-based program for high school students (14 to 17 years of age) that works to enhance youths' internal strengths and resiliency, while preventing involvement in substance use and violence. Program components include: Resiliency Groups held at least weekly during the school day, Alternative Adventure Activities that include ropes courses, white water kayaking, camping, and hiking trips, and Community Service in which participants are active in a number of community- and school-focused projects on a weekly basis. Core Community Service activities include volunteering at a local animal rescue shelter, working on community beautification projects such, and, as students exhibit increased maturity, writing and performing skits on relevant issues, such as family substance abuse and social skills development to elementary school students. LRP requires a partnership between a high school and a substance abuse or health service agency. Schools work with agency personnel to identify program candidates and provide different types of support, as needed. For best results, students should enter the program early in their high school career and participate until graduation. However, students may enter the program in any grade during high school. Outdoor and adventure activities are also scheduled regularly and each participant is expected to attend at least five of these trips over the several years they are involved in the program. All community service and adventure activities are conducted as a group and monitored or supervised by a LRP facilitator. In an evaluation of the program, participants realized: an increase of 0.8 in GPA (based on a 4.0 scale),  a 60 % to 70 % increase in school attendance, a 65 % to 70 % reduction in school behavioral incidents, and 100% graduation rates. An increased sense of school bonding was also reported. The program was developed by Laura Yager, Director of Prevention Services, Alcohol and Drug Services, Fairfax-Falls Church Community Services Board in conjunction with the Fairfax County Public School district. 
Contact: Laura Yager, M.Ed., LPC, CPP-ATOD, Director, Prevention Services, Alcohol and Drug Services, Fairfax-Falls Church Community Services Board, Tel#: (703)934 5476, Email: Laura.Yager@fairfaxcounty.gov
Life Skills Training

Dr. Botvin’s Life Skills Training is a three-year intervention designed to prevent or reduce gateway drug use (tobacco, marijuana, alcohol) by targeting the psychosocial factors associated with the onset of drug use. The program can be initiated in 6th or 7th grade, or, in alternative version, with younger children (grades 3 to 5 or 4 to 6). It is designed to provide students with the necessary skills to resist peer pressures, help them develop greater self-esteem and self-confidence, enable children to effectively cope with social anxiety, and increase their knowledge of the immediate consequences of substance abuse. The program consists of classroom sessions delivered over 3 years by teachers, health professionals, or peer leaders. Over the past 20 years, a dozen evaluation studies of Life Skills Training have been conducted. The outcomes relative to controls included the following: reduced alcohol use by 54% (heavy drinking by 73%) and drinking to intoxication one or more times a week by 79%, reduced marijuana use by 71% and weekly or more frequent use by 83%, reduced multiple drug use by 66%, reduced initiation of cigarette smoking by 75% and pack-a-day smoking by 25%, decreased use of inhalants, narcotics, and hallucinogens by up to 50%. 

www.lifeskillstraining.com
Lions Quest

Lions Quest Skills for Adolescence is a comprehensive positive youth development and prevention program designed for school- wide and classroom implementation in grades 5 through 8 (10 to 14 years old). It involves educators, parents, and community members to develop essential social and emotional competencies, good citizenship skills, strong, positive character, skills and attitudes consistent with a drug-free lifestyle, and an ethic of service to others within a caring and consistent environment. The program has 5 components: 1) classroom curriculum: 102 skill-building classroom lessons (implementation can vary from 9-week mini-course to 3-year program) in thematic units and a service learning component that extends throughout the curriculum. 2) Parent involvement: shared homework assignments, parent meetings, etc. 3) Positive school climate: a school climate committee involving all stakeholders reinforces curriculum themes through school-wide events. 4) Community involvement: school staff, parents, and service organizations participate in training workshops, school climate events, service projects, etc. and 5) Professional development: training is required for all staff participating. The program is well researched and has shown positive benefits to student problem-solving skills. Multiple studies document positive academic and behavioral outcomes, and at least one study indicated positive behavioral impact at follow-up at least one year after the intervention ended. 

www.lions-quest.org
Peace Works  

The Peace Works program seeks to improve the school and classroom learning environment through a collection of grade-level-specific conflict resolution curricula for students from pre-kindergarten to 12th grade—offering 16-48 lessons per year. The curriculum emphasizes taking responsibility for one’s words and actions, managing anger and stress, respecting others, and negotiating conflicts. Students also practice setting goals and monitoring their progress. Students learn and practice the skills in cooperative learning groups (“villages”). In addition to classroom curricula, there is also a peer mediation training component in grades 4-12. The program has an academic component, Peace Scholars, which uses literature to teach and reinforce social emotional skills, as well as improve literacy skills. A separate family component helps parents learn conflict resolution strategies and practice them with their children. An evaluation study of the program showed positive behavioral outcomes in terms of academic, violence prevention, and other social behaviors.

www.peaceeducation.com
PeaceBuilders   

PeaceBuilders is a comprehensive approach to changing school and classroom climate, intended to reduce violence and negative behaviors and increase academic achievement for each child while creating a safe learning environment. It has been implemented in elementary and middle schools and has been tested at the highschool and pre-k levels. The program targets lack of school attachment and commitment, poor peer relations and rejection, , academic failure, deficits in social & emotional competency, problematic classroom atmosphere and negative community, media, & peer norms, transition & mobility, low neighborhood attachment, and family conflict and parent attitudes. The program is based on six principles: Praise People, Give Up Put-downs, Seek Wise People as Advisors and Friends, Notice Hurts We Have Caused, Right Wrongs, and Help Others Teachers infuse the six principles in all instructional courses through simple lessons that help students learn a common language, common strategies, and common cueing systems to deal with conflict. Adult role models reinforce and model prosocial conflict prevention skills at school, at home, and throughout the community. The activities are designed to improve daily interactions among students, teachers, administration, parents and community members. A study showed positive outcomes in terms of violence prevention and general health promotion.

www.peacebuilders.com
Peacemakers  

Peacemakers aims to reduce violence and aggression and increase positive interpersonal behavior by targeting the psychosocial risk factors of violent behavior such as proviolence values, unstable self-esteem, and weak consequential thinking, negative peer pressure, and weak problem solving, self-management, assertiveness, communication, and conflict resolution skills. The program is designed to be integrated into the everyday operations of the school, for students from grades K-9. The program has four basic components: 1) A teacher-delivered, 12-15 hour curriculum that teaches non-violent attitudes and trains students in conflict-related psychosocial skills. 2) A set of procedures for infusing Peacemakers principles and techniques into the everyday culture of the school. 3) Applications of Peacemakers interventions to individual students with aggression problems, referred to school counselors. 4) An optional interactive multimedia learning activity on CD-ROM that resembles a game that supplements the curriculum. Evaluation studies show that when given Peacemakers training, students successfully learn conflict resolution procedures, retain these skills over time, and choose to use the skills to deal with conflicts within and outside the school setting. Peacemaker training also enhances academic learning and achievement. 

http://www.solution-tree.com/Public/Media.aspx?ShowDetail=true&ProductID=BKF125
Positive Action (PA)  
Positive Action (PA) is a comprehensive program that has been shown to improve academic achievement and behaviors of children and adolescents (5 to 18 years old) in multiple domains. It is intensive, with lessons at each grade level (from kindergarten to 12th) that are reinforced all day, schoolwide, as well as at home and in the community. These components can work together or stand alone. Positive Action improves students’ individual self-concept, academic achievement and learning skills, decision-making, problem solving, social/interpersonal skills, physical and mental health, and behavior, character, and responsibility.  PA improves school climate, attendance, achievement scores, disciplinary referrals/suspensions, parent and community involvement, and services for special-need and high-risk students. Positive Action positively affects school personnel’s instruction and the classroom/school management skills through improved self-concept, professionalism, and interpersonal/social skills. Finally, Positive Action helps families by improving parent-child relations and overall family attitudes toward, and involvement in, school and the community. The principal, a PA Coordinator, and PA Committee guide the program. Classroom teachers teach the curriculum, using a grade-appropriate kit containing prepared materials and a manual with lesson plans. Materials for the counselor and special education staff are also included. Parents receive a Family Kit that contains lessons and materials that correlate with the school program. The Community Kit is used to organize a steering committee that guides community partners to develop and coordinate positive community initiatives and activities. Positive Action offers an Implementation Plan, with an interactive Web site, to achieve implementation fidelity, and a program evaluation plan that schools are strongly encouraged to use. Over the past 30 years, PA has been researched and evaluated in a wide variety of schools, including schools with high mobility rates. Data from various comparison group designs involving more than 100 elementary schools that used PA demonstrate the program's consistent positive effects on student behavior (i.e., discipline, suspensions, crime, violence, drug use), performance (i.e., attendance, achievement), and self-concept. Results were often better in more disadvantaged schools.  

www.positiveaction.net
Project Venture  
Project Venture (PV) is an outdoors experiential youth development and substance abuse prevention program designed for high-risk American Indian youth that also has been proven successful with middle and high school-age youth from a variety of other ethnic groups. Project Venture aims to prevent substance use and related problems through classroom-based problem-solving activities, outdoor experiential activities, adventure camps and treks, and community-oriented service learning. The program relies on American Indian traditional values to help youth develop positive self-concept, effective social skills, a community service ethic, internal locus of control, and increased decision-making and problem-solving skills. Program studies found that, compared to control group, PV participants initiated first substance use at an older age significantly reduced lifetime tobacco and alcohol use, significantly reduced frequency of tobacco and inhalant use, demonstrate less depression and aggressive behavior, and had improved school attendance.

http://niylp.org/programs/project_venture
Promoting Alternative Thinking Strategies (PATHS)   

PATHS is a comprehensive program for promoting emotional and social competencies and reducing aggression and acting-out behaviors in children from kindergarten through sixth grade, while simultaneously enhancing the educational process in the classroom. The multi-year PATHS curriculum, used at least three times a week for 20-30 minutes, provides teachers with systematic and developmentally based lessons, materials, and instructions for teaching their students emotional literacy, self-control, social competence, positive peer relations, and interpersonal problem-solving skills. Rigorous evaluations have demonstrated significant improvements for program youth, including those in general education and special needs settings. The use of the PATHS curriculum significantly increased children’s ability to understand social problems, recognize emotions, maintain self-control, tolerate frustration, and develop effective conflict resolution strategies, and reduced aggression and violent behavior. Positive behavioral impacts remained at follow-up at least one year after the intervention ended. 

http://www.prevention.psu.edu/projects/PATHS.html
Reconnecting Youth (RY)   
Reconnecting Youth (RY) is a school-based prevention program for youth in grades nine through twelve who are at risk for school dropout. These youth may also exhibit multiple behavior problems, such as substance abuse, aggression, depression, or suicide risk behaviors. Reconnecting Youth uses a partnership model involving peers, school personnel, and parents to deliver interventions that address the three central program goals: decreased drug involvement, increased school performance, and decreased emotional distress. Four key RY components are integrated into the school environment to accomplish these goals: 1) the RY class, offered for 50 minutes daily for one semester (80 sessions) in a class with a low student-teacher ratio. The class focuses on self-esteem, decision-making, personal control, and interpersonal communication. 2) School bonding activities consisting of social, recreational, school, and weekend activities that are designed to reconnect students to school, and health-promotion activities as alternatives to drug involvement, loneliness, and depression. 3) Parental involvement for supporting the skills students learn in RY Class at home. School contact is maintained through notes, progress reports, and calls from teachers. 4) School Crisis Response planning provides teachers and school personnel with guidelines for recognizing warning signs of suicidal behaviors and suicide prevention approaches. Relative to controls, high-risk youth participating in RY showed increased grades (GPA) in all classes, fewer class absences, increased credits earned per semester, decreased high school drop-out, decreased drug involvement, and decreased emotional distress. 

http://www.son.washington.edu/departments/pch/ry/curriculum.asp
To purchase: http://www.solution-tree.com/Public/Search.aspx?ListProducts=true&Criteria1=reconnecting%20youth
Reach Out to Schools: Social Competency Program (Open Circle Curriculum) 

This comprehensive, year-long, grade-differentiated social competency curriculum with 35 lessons aims to help children become ethical people, contributing citizens and successful learners, and to help schools foster safe, caring, and respectful learning communities. The program has three major content areas: creating a cooperative classroom environment, solving interpersonal problems, and building positive relationships. Teachers are provided with instructions on how to dialogue with students during “Open Circle” class meetings to help them become aware of their emotions and learn to identify others’ emotions from body language and facial expressions. Students demonstrate responsibility by establishing class rules in each grade and enforcing them through assertive communications. They practice perspective taking by identifying the feelings of someone who is being teased and learn to identify and oppose discrimination based on human differences. Students practice relaxation techniques such as deep breathing. Problem solving is taught using the STOP-THINK-GO method. In addition to classroom teachers, other school staff can get training to reinforce program concepts from within their respective roles and support school-wide implementation. Family involvement is encouraged through frequent newsletters, joint homework assignments, and a separate parent workshop to help parents apply program concepts at home. 

http://www.open-circle.org/
Resolving Conflict Creatively Program (RCCP)  

RCCP aims to help students develop the social and emotional skills needed to reduce violence and prejudice, form caring relationships, and build healthy lives, as well as to provide schools with a comprehensive strategy for preventing violence and other risk behaviors, and creating caring and peaceful communities of learning. RCCP’s model includes a series of classroom-based social and emotional learning curricula that are integrated into history, science, and language arts courses, an extensive staff development component, parent workshops and a peer mediation program. The program gives particular emphasis to communication skills, managing anger, analyzing conflict situations, helping students confront bias and stereotyping that may contribute to violent outcomes, and negotiation skills. A noteworthy feature at the elementary level is students’ involvement in setting up a place in the classroom where they can go to calm down. Middle school students keep journals to record and analyze the conflicts they experience. Student mediators serve students in classrooms other than their own 

Four parent workshops introduce parents to creative conflict resolution and promotion of peace through effective communication. Training is required, and modules contain a classroom management checklist with monitoring activities to support teachers’ implementation efforts, as well as other tools to assess implementation and aid in coaching teachers. The findings from a large evaluation reveal that compared with children who had little or no exposure to the curriculum, children receiving substantial RCCP instruction from their classroom teachers (on average, 25 lessons during the school year), developed more positively: they perceived their social world in a less hostile way, saw violence as an unacceptable option, and chose nonviolent ways to resolve conflict. In addition, students performed significantly better on standardized academic achievement tests than other children. Students who received the most consistent instruction over a two-year period also received significantly increased ratings from their teachers on their positive social behaviors and emotional control. A smaller evaluation also found that students felt better about themselves, teachers reported less physical violence and more student cooperation, and suspension and dropout rates decreased significantly while rates in other schools increased. 

http://www.esrnational.org/about-rccp.html
Responding in Peaceful and Positive Ways (RIPP)

Responding in Peaceful and Positive Ways (RiPP) is a school-based violence prevention program designed to provide students in middle and junior high schools with conflict resolution strategies and skills. It combines a classroom curriculum of social/cognitive problem solving with real-life skill-building opportunities such as peer mediation. Students learn to apply critical thinking skills and personal management strategies to personal health and well-being issues. Delivered over 3 years, RiPP teaches key concepts that include: the importance of significant friends or adult mentors, the relationship between self-image and gang-related behaviors, and the effects of environmental influences on personal health. Using a variety of lessons and activities, students learn about the physical and mental development that occurs during adolescence; analyze the consequences of personal choices on health and well-being; learn that they have nonviolent options when conflicts arise; and evaluate the benefits of being a positive family and community role model. RiPP has demonstrated efficacy in urban schools that serve predominantly African American youth, as well as in more ethnically diverse rural schools. In comparison to control students, students who participated in RiPP have shown: fewer disciplinary violations for violent offenses, fewer in-school suspensions, increased use of peer mediation programs, fewer fight-related injuries, and greater knowledge of effective problem-solving skills. Students also reported significantly lower approval of violent behavior, more peer support for nonviolent behavior, and less peer pressure to use drugs.

http://www.preventionopportunities.com/programs_ripp.html
Second Step    

Second Step is a classroom-based social skills program for preschool through junior high students (4 to 14 years old). It is designed to reduce impulsive, high-risk, and aggressive behaviors and increase children's social-emotional competence and other protective factors. Group discussion, modeling, coaching, and practice are used to increase students' social competence, risk assessment, decision making ability, self-regulation, and positive goal setting. The program’s lesson content varies by grade level and is organized into three skill-building units covering: 1) Empathy: teaches young people to identify and understand their own emotions and those of others, 2) Impulse control and problem solving: helps young people choose positive goals; reduce impulsiveness; and evaluate consequences of their behavior in terms of safety, fairness, and impact on others, and 3) Anger management: enables young people to manage emotional reactions and engage in decision-making when they are highly aroused. Several evaluations of Second Step have been conducted. Compared to controls, significant outcomes in preschool-kindergarten included: decreased verbal aggression, disruptive behavior, and physical aggression, and improved empathy skills and consequential thinking skills.  At the elementary level, Second Step has led to: decreased aggression on the playground and in conflict situations, decreased need for adult intervention, more prosocial goal-setting, increased social competence and positive social behavior, and, in girls, higher levels of empathic behavior in conflict situations.  Middle and junior high school students showed: less approval for physical, verbal and relational aggression, increased confidence in their ability to regulate emotions and problem-solve, and improved ability to perform social-emotional skills. 

http://www.cfchildren.org/cfc/ssf/ssf/ssindex/
SMART Team: Students Managing Anger and Resolution Together Team  

SMART Team is an eight-module, multimedia software program designed to teach violence prevention messages and methods to students in grades six through nine (11 to 15 years old). The program’s content fits well with commonly used conflict-mediation curricula and other violence prevention strategies schools may implement. Students can access the modules independently for information, skill-building practice, or to resolve a conflict, which eliminates the need for trained adult implementers. SMART Team is designed so that the same basic content is present in every module, which allows modules to stand alone or be used in sequence. Students acquire the following skills:

anger-control training, dispute resolution, and moral education, and perspective taking skills. A formal evaluation the intervention group, relative to controls: Showed greater intentions to use nonviolent strategies and showed a reduction in beliefs supporting the use of violence. 

http://www.krisbosworth.org/smart.shtml
To purchase: http://www.lmssite.com/SMARTteam.html
Strengthening Families Program (SFP)  
The Strengthening Families Program has several components:  a preschool program (SFP 3-5), the original program (SFP 6-11), a program for junior high school students (SFP 10-14) and an expanded teen program (SFP13-17). Two components have been extensively evaluated and are described below: the SFP-I that involves elementary school aged children (6 to 12 years old) and their families in family skills training sessions, and the SFP 10-14, a video-based intervention designed to reduce adolescent substance abuse and other problematic behaviors in youth 10 to 14 years old. SFP I uses family systems and cognitive-behavioral approaches to increase resilience and reduce risk factors for behavioral, emotional, academic, and social problems. It builds on protective factors by improving family relationships, improving parenting skills, and increasing the youth's social and life skills. The SFP-I curriculum is a 14-session behavioral skills training program of 2 hours each. Parents meet separately with two group leaders for an hour to learn to increase desired behaviors in children by increasing attention and rewards for positive behaviors. They also learn about clear communication, effective discipline, substance use, problem solving, and limit setting. Children meet separately with two children's trainers for an hour, to learn how to understand feelings, control their anger, resist peer pressure, comply with parental rules, solve problems, and communicate effectively. Children also develop their social skills and learn about the consequences of substance abuse. During the second hour of the session, families engage in structured family activities, practice therapeutic child play, conduct family meetings, learn communication skills, practice effective discipline, reinforce positive behaviors in each other, and plan family activities together. Booster sessions and ongoing family support groups for SFP-I graduates increase generalization and the use of skills learned. SFP I has been evaluated numerous times. Findings include: Parent Training improves parenting skills and children's behaviors and decreases conduct disorders; children's Skills Training improves children's social competencies (i.e., communication, problem solving, peer resistance, and anger control);  and family Skills Training improves family attachment, harmony, communication, and organization. 

The SPF 10-14 program is delivered within parent, youth, and family sessions using narrated videos that portray typical youth and parent situations. Sessions are highly interactive and include role-playing, discussions, learning games, and family projects designed to improve parenting skills, build life skills in youth, and strengthen family bonds. The basic program is delivered over 7 weeks, usually in the evenings. Four optional booster sessions can to be held 3 to 12 months after the basic sessions. The program is not necessarily school-based. A large-scale evaluation showed that parent participants showed significantly improved parenting behaviors, and youth showed statistically significant delays in initiation of alcohol, tobacco, and marijuana use compared to controls. The positive results actually increased over the 6 years of follow-up assessment, compared to the controls. Specific results (compared to a control group) among youth include: 30%-60% reduction in substance use at 4-year follow-up (depending on the substance); 32%-77% reduction in conduct problems at 4-year follow-up (depending on the behavior); increased resistance to peer pressure; and delayed onset of problematic behaviors. 

http://www.strengtheningfamiliesprogram.org/index.html
Teaching Students to be Peacemakers  

Teaching Students To Be Peacemakers is a program for children ages 5-14 that teaches conflict resolution procedures and skills to all students, faculty, and staff members. It is based on the premise that conflicts cannot be suppressed or denied, and may have positive or negative consequences, depending on how they are managed. Students learn how to engage in problem-solving negotiations and mediate schoolmates' conflicts. The program aims to: make the school a safe place where violence and destructive conflicts are prevented and constructive conflicts are used to improve the quality of school life; teach students, faculty, and staff how to mediate schoolmates' conflicts and negotiate solutions; ensure all school members use the same procedures for resolving conflicts; enable teachers and administrators to model constructive conflict resolution; and free teachers' time and energy otherwise spent on managing classroom conflicts. Teachers deliver the program to classes using lessons that include case studies, role-playing activities, and simulations. The curriculum is presented in twenty 30-minute lessons. Two mediators are chosen for each lesson, and the aim is to have all students serve as mediator an equal amount of time. Students also engage in intellectual conflicts, researching and preparing positions to make persuasive arguments for their positions. This promotes student achievement and higher-level reasoning. After the initial 20 training lessons are completed, the peer mediation procedures are implemented in the class and school, and may be incorporated into academic lessons in literature, social studies, and science. Weekly follow-up lessons are delivered throughout the school year to further refine and improve students’ negotiation and mediation skills. At each grade level the program is re-taught at an appropriately more complex and sophisticated level. Many studies have shown positive outcomes: when given Peacemakers training, students successfully learn conflict resolution procedures, retain these skills over time, and choose to use the skills to deal with conflicts within and outside the school setting. Given a choice, they choose a problem-solving approach over a win-lose approach to resolve conflicts. The Peacemaker training also enhances academic learning and achievement 

Contact: David W. Johnson, Ed.D., Cooperative Learning Center, College of Education and Human Development, University of Minnesota, 60 Peik Hall, 159 Pillsbury Drive S.E., Minneapolis, MN 5545-0298, Tel#: (952) 831-9500, Email: johns010@umn.edu
Teen Outreach Program   

The Teen Outreach Program (TOP) is a broad, developmental intervention that attempts to help teens (12-17) understand and evaluate their life options. The program is designed to prevent problem behaviors in adolescents and increase academic achievement. The TOP program is made up of classroom-based and community-based volunteer components. Either trained classroom teachers or guidance personnel act as facilitators in implementing the TOP classroom curriculum, “Changing Scenes.” The curriculum involves very little programming directed specifically to the targeted behaviors (pregnancy prevention, etc.) Its focus is twofold: (1) to help students prepare for their real-world volunteer experiences through fostering self-esteem, confidence, social skills, decision-making, and discipline; and (2) personal and social developmental growth and guidance through an exploration of personal and life values, understanding oneself and others, building life-skills, mechanisms for coping with stress, communication skills, and the transition to adulthood. The curriculum utilizes a combination of traditional classroom methods (such as lectures or presentations) in addition to small-group discussions and role-playing. Students are encouraged to share their experiences. In addition, participants are required to participate in a minimum of 20 hours per year of community-based volunteer service. The volunteer component helps students to take on adult roles and build personal responsibility. Students are permitted to choose from a wide range of volunteer activities, depending on their skills, the needs of their community, and site availability.  Historically, the program was school-based and was offered most frequently during school hours as part of a health education curriculum or other core course programs. More recently, the program has expanded to numerous after-school and community-based settings. While the particulars of the formats may vary among the different sites, all program sessions meet at least once a week during the full academic year. An evaluation of the TOPS program for high-school aged students found that after program completion suspension rates, course failure rates, and pregnancy rates decreased compared to controls. Despite positive outcomes, the program evaluation had a 
number of methodological limitations that call into question how generalizable and conclusive the results may be. In particular, despite random assignment to treatment status and fairly good matching of socio-demographic characteristics, the treatment and control groups differed significantly at entry on all measures of problem behaviors. At initial data collection, the control group showed higher levels of prior course failure, suspension, and pregnancy. Although an attempt was made to control for these differences in the analyses, these discrepancies could suggest that the TOP group was “better off” from the start and may have been predisposed toward more favorable outcomes. 

http://www.wymanteens.org/teenoutreach.htm
Tribes TLC: A New Way of Learning and Being Together   

Tribes TLC® aims to promote learning and human development by creating a positive school and classroom learning environment. The program is designed to help students feel included, respected for their differences, involved in their own learning, and confident in their ability to succeed. There is no formal curriculum. Instead, teachers learn about the stages of group development and select strategies from the materials appropriate to the developmental stage of their cooperative learning groups, called “tribes.” The strategies focus on SEL skills important to group work, including understanding and respecting others’ perspectives, active listening, being reliable and helpful, setting goals, making decisions, and negotiating solutions to conflicts. Students also have numerous opportunities to reflect on their feelings, values, and interests. Academic material is taught using a variety of approaches that appeal to different student learning styles. Cooperative learning groups are intended to enhance academic motivation and achievement and reduce disciplinary problems. The program includes tools (e.g., surveys, forms to use in collecting relevant data) and extensive instructions for monitoring implementation. One published study found that compared to students in classrooms in which Tribes was only partially implemented, those in classrooms that fully implemented the program scored bigger increases in the California Test of Basic Skills-5 social studies test and in reading comprehension. 

www.tribes.com
Voices: A Comprehensive Reading, Writing, and Character Education Program  

Voices is an integrated, multicultural, literature-based, comprehensive reading and character education curriculum for students in grades K-6. It focuses on six core social skills and values: identity awareness; perspective taking; conflict resolution; social awareness; love and freedom; and democracy. The program provides broad coverage of violence prevention and citizenship, and is sensitive to diversity – materials include books depicting multicultural characters with varied family structures. Daily workshops provide students with consistent opportunities across grades to practice being respectful of others. For example, in kindergarten, children identify what they can do in the classroom to help each other and describe how they care for someone who is hurt or is having a hard day. Language arts lessons draw on multicultural literature. They include social skills and values development activities, speaking and listening activities, reading aloud and shared reading, whole-class discussions, drama, and role-plays. In several grades, students read and discuss situations involving teasing and bullying and describe in their journals their own feelings, the feelings of all participants, and what they would do in such situations. Students also participate in many projects that help them become involved in their schools and communities. The Voices team works with the school district to align the curriculum with district standards. The scope and sequence of the program has been aligned with national and state English language arts standards. The program may also be appropriate for special education students. A separate product called the Voices School Design Program, requires extensive onsite training for school counselors and nurses to reinforce program concepts through various school-wide activities, interactive activities involving family members, occasional invitations to family members to participate in school activities, letters that inform families about each theme, and service-learning projects that offer students the chance to apply program values and skills in their communities. An unpublished evaluation study measured the impact of a variety of school-reform model programs on third-, fourth-, and fifth-graders who had participated in programming for at least two years. Compared to the rest of the sample, students participating in Voices made significantly greater gains in reading and math achievement at post-test. A significantly higher percentage of Voices students scored at or above the 50th percentile in math (fourth grade) and reading (fifth grade) as compared with all students in the district.
http://www.voicespublishing.com/
�Should we keep this program?





